This paper examines the effects of maternal autonomy on child schooling outcomes in Ethiopia using a nationally representative Ethiopian Demographic and Health survey for 2011. The empirical strategy uses a Hurdle Negative Binomial Regression model to estimate years of schooling. An ordered probit model is also estimated to examine age grade distortion using a trichotomous dependent variable that captures three states of child schooling. The large sample size and the range of questions available in this dataset allow us to explore the influence of individual and household level social, economic and cultural factors on child schooling. The analysis finds statistically significant effects of maternal autonomy variables on child schooling in Ethiopia. The roles of maternal autonomy and other household-level factors on child schooling are important issues in Ethiopia, where health and education outcomes are poor for large segments of the population.
I. Introduction
Investment in schooling is an important means of improving economic growth and wellbeing. Nonetheless, educational attainment continues to be low in many developing countries. Moreover, wide gender disparities are observed, with female children typically receiving less education than their male counterparts [1] [2] [3] [4] [5] [6] . Because schooling investments are typically made at the household level, poor households must make decisions about the optimum allocation of scarce resources towards child schooling. Hence, in addition to economic factors, a range of child specific characteristics, such as the child's gender, birth order, and the number and sex composition of their siblings, also become important considerations in schooling decisions [7, 8] .
This paper analyses the importance of women's autonomy on child schooling decisions at the household level. Improvements in maternal socio-economic status have been strongly linked to better demographic outcomes and improved child welfare [9] [10] [11] [12] . For instance, '. . .. Increased female autonomy has been shown to confer.....benefits like long-term reduction in fertility, higher child survival rates and allocation of household resources in favour of children' [13] . Women are typically the primary caregivers for children, which puts them in a unique position to influence the well-being of children by investing in their nutrition, health and education. DasGupta and Mani (2015) [14] established that women are often the more altruistic members of the family, favouring joint household consumption goods that would promote the welfare of the whole family; this is in contrast to men, who show a strong preference for private consumption goods. There is evidence that women with financial autonomy and increased decision-making power allocate more resources to their children, leading to better health and education outcomes [15, 16] . In rural Mexico, for example, educational grants offered to poor mothers raise the school enrolment rate of children [17] . Rangel (2006) [18] indicated that a shift in the balance of decision power (within households), through changing alimony rights to favour women, leads to redistribution of resources towards the schooling of first-born girls in Brazil. Women's autonomy and the resultant changes in the household's labour supply decisions have also been associated with greater productivity and economic growth [19] . Despite these benefits resulting from improving the socio-economic status of women, women continue to have little household decision-making authority in many developing countries.
The Ethiopian constitution accords equal rights to women and men in various spheres of life, including marriage, property rights and inheritance [20] . Laws that uphold the rights of women have been promulgated, including the prohibition of female genital mutilation (FGM), abolition of polygamy and lifting of the minimum age of marriage for girls from 15-to 18-years old. However, Ethiopia's informal institutions remain unequal and early marriages, high fertility rates, low educational attainment and entrenched patriarchal attitudes continue to undermine women's autonomy [21] . FGM is still prevalent, with an incidence of over 70 per cent [22] , and polygamy continues in practice [23] . The central government's ability to enforce laws is limited because the federal system gives full sovereignty to states, allowing them to continue upholding older laws that are not favourable to women. Moreover, women lack the political representation and clout required to pressure the government to enforce gender equality laws [23] .
In this paper, we examine the effect of maternal autonomy on child schooling outcomes in Ethiopia using a nationally representative dataset from the Demographic and Health Survey (DHS). The role of maternal autonomy on schooling has not been studied in the Ethiopian context but is of considerable importance in a region in which female socio-economic status is considered to be poor. Specifically, we analyse whether indicators of maternal economic and social autonomy play a role in improving children's schooling outcomes (after controlling for several other variables that affect schooling).
Our focus on Ethiopia is motivated by several factors. Ethiopia is among the poorest countries in the world, with a GDP per capita (2005 PPP $) of $979 in 2011, which is considerably lower than the Sub-Saharan African average of $2,094 [24] . Second, the Ethiopian government has invested heavily in education through programs such as the Education Sector Development Programmes (ESDP). The goal of this program has been to increase access to education (at all levels) and improve the quality of education, particularly for girls, rural residents and other disadvantaged groups [25, 26] . This led to a higher share of the budget being allocated to the education sector and a sharp increase in the number of schools, institutions and teachers; as a consequence, it also led to a significant increase in access to education at all levels [26] . The net enrolment rate at the primary level, for example, increased from 40.3 per cent in 2000 to 86.5 per cent by 2011 [27] . Despite these achievements in boosting enrolments (especially at the primary level), schooling outcomes remain poor in Ethiopia. For instance, completion rates remain quite low and show a worsening trend. The primary school completion rate, which was approximately 61 per cent in 2000, dropped to 41 per cent by 2010 [27] . Moreover, approximately 2.3 million primary school age children in Ethiopia were out-of-school in 2010. Secondary and tertiary education are both similarly dogged by problems of retention and progression, in addition to having low rates of enrolment. The persistence of poor schooling outcomes in the face of rapid public investments in education suggests that it is important to examine the role of household-level factors and existing social systems and practices, with a particular focus on the role of maternal autonomy and ethnicity in influencing schooling decisions.
Our analysis takes into account school enrolment, the number of years of schooling and information on those children who may have dropped out of school or who are over-aged for their grade. By linking schooling attainment to age-for-grade attainment or relative grade attainment [28, 29] , we use a measure of schooling outcomes that is appropriate for a developing country such as Ethiopia, where child labour is an issue and there are cases of combining schooling with work. This measure allows us to take into account age-grade distortions that would not be possible with more conventional measures such as current enrolment or actual grade attainment.
Our analytical approach to examine the links between maternal autonomy and child schooling considers several maternal autonomy variables as reported by the child's mother. The empirical strategy in the paper first uses a Hurdle model to account for the two-stage decision-making process in child schooling: the decision to enrol in school and the decision to continue in school conditional on enrolment. Second, the paper uses an ordered probit model with a trichotomous dependent variable to capture the age for grade or the relative grade attainment of the child through three schooling states as a function of a range of maternal autonomy, individual, household, social and economic characteristics. Both models take into account the concern that some children in the sample are currently continuing in school and so their years of schooling are right censored.
The remainder of the paper is organized as follows. Section II will discuss the data sources and methodology used in the study. The list of exogenous variables used in the estimation model is also described in this section. Section III will present a discussion of the results. And section IV will provide a summary and some concluding remarks.
II. Data and Methods
The data used in this analysis come from the 2010-11 Ethiopian Demographic and Health Survey (EDHS). This dataset is rich, unique, and nationally representative. Our analysis uses household level information on parental education, employment status, occupational status, sibling characteristics and mother's autonomy and socioeconomic status. The sample was selected using a stratified, two-stage cluster design. Enumeration Areas (EAs) are the sampling units at the first stage. Kebeles, which are the lowest administrative units in Ethiopian administrative structure, were the basis on which the EAs were selected. Administratively, regions in Ethiopia are divided into zones, and zones are divided into administrative units called weredas. Each wereda is further subdivided into the lowest administrative unit, called a kebele.
The official starting age for school in Ethiopia is 7 years. The education system 'consists of an eight-year primary education cycle, which is itself divided into a basic education cycle covering grades 1-4, and a general primary cycle covering grades 5-8, followed by two years of general secondary education (grades 9-10), and two years of preparatory secondary education (grades 11-12)' [30] . The official starting age for general secondary education is 15 years and for preparatory secondary education is 17 years [30] . A child enrolled in school at the official starting age (for all levels and who progresses without failing) will complete primary education (including both basic and general primary) at age 14 and secondary education (including general and preparatory secondary) at age 18. Following these standards and considering the possibilities of late enrolments and dropouts, we have focused on the 8-20-year-old school-going age group, which in our sample consists of 11,949 children.
Methodology
This paper examines the effects of household socio-economic characteristics, and the role of maternal autonomy, in particular, on child schooling outcomes in Ethiopia. The Ethiopian Demographic and Health Survey (EDHS) provides information on two important dimensions of schooling: (i) whether the child is ever enrolled in school and (ii) the years of schooling completed.
However, enrolment by itself is not a complete indicator of overall child schooling outcomes; a significant proportion-33.6 per cent-of children in the sample have never been enrolled. Further, current enrolment and schooling status is likely to be biased in those cases in which the child is lagging behind the appropriate grade for their age. For example, if the starting age for schooling is 7, we expect a child progressing at the appropriate age to have completed 4 years of schooling by age 11. However, using information on the child's current enrolment status tends to overestimate schooling outcomes for those children who are currently enrolled but who may have had long absences in the past.
Furthermore, by excluding children who are not currently enrolled, we lose valuable information on those children who may have dropped out after some schooling. Putting these children in the same category as those who have never attended school may lead to biased estimates because these children may have dropped out of school after gaining basic literacy and numeracy skills. Also the descriptive statistics show that the data are skewed towards primary schooling, with 95 per cent of the children ever enrolled having primary complete or less as their highest level of educational attainment.
The focus of this paper is primarily to analyse the completed years of schooling using a Hurdle Model and to analyse age appropriate/relative years of schooling using an Ordered probit model. Both models are estimated using household level sampling weights available with EDHS data.
Hurdle Binomial Regression Model. In the first model, we estimate 'child's years of schooling' (which is a count variable) using a Hurdle regression model [31] which handles the demand for schooling as a function of two separate but related decisions. More specifically, it allows the decision to enrol to be treated as distinct from the decision to attain further years of schooling in one integrated model, while accounting for the right censoring issue that some children in the sample are continuing in school. We also tried to run a censored ordered probit model by separately entering children who had completed their entire schooling spells (uncensored observations) and children who had not completed their entire schooling spells (censored observations) into the likelihood function [32, 33] . However, our likelihood function did not converge and, as a result, we are not able to report results from the censored ordered probit estimation.
As noted above, 33.6 per cent of the children in the sample have no education or have never enrolled in school, hence 'years of schooling' has a large number of zeroes. In this case, treating count data on years of schooling as a continuous variable and estimating the linear regression model to examine the determinants of schooling may result in inefficient, inconsistent and biased estimates. Additionally, the zeros in the 'years of schooling variable' are generated by the decision to enrol a child in school or not. It is potentially a different process from that of positive counts, which are the positive number of years a child continues in school conditional on enrolment. Thus, zero (enrolment in school) is a "hurdle" that the child must clear before reaching positive counts. Hurdle regression models combine a binary model (e.g., logit) to predict zeros and a zero-truncated Poisson or zero-truncated negative binomial model to predict nonzero counts. However, in the Poisson Regression Model, the probability of a count is determined by a Poisson distribution in which the mean of the distribution is a function of the independent variables and the conditional mean of the outcome is assumed to be equal to the conditional variance [34] [35] [36] . This assumption does not fit into our outcome variable 'years of schooling' because the conditional variance exceeds the conditional mean resulting in overdispersion. The Negative Binomial Regression Model (NBRM) addresses this issue by allowing the variance to exceed the mean and produces more efficient estimators [34] [35] [36] [37] [38] . Thus, in the second stage, we have estimated a zero-truncated negative binomial model to predict nonzero counts.
Following Saffari et al. (2012) [39], we consider a hurdle negative binomial logit regression model in which the response variable years of schooling Yi (i = 1. . . n) has the following probability distribution and Yi = 0 is observed with a significantly higher frequency,
where α (! 0) is a dispersion parameter that is assumed not to depend on covariates. In addition, we suppose 0 < w 0 < 1 and w 0 = w 0 (z i ) satisfy
where (z i1 = 1, z i2 ,. . ., z im ) is the i-th row of covariate matrix Z and (δ 1 , δ 2 ,. . ., δ m ) is an unknown m-dimensional column vector of parameters. Here, the nonnegative function w 0 is modelled via logit link function. The NBRM addresses the variation due to unobserved heterogeneity [36] . For a given combination of independent variables (y i s) there is a distribution of mean values (μs) rather than a single μ. The conditional mean is still μ, but the variance will be greater because of the error term. In other words unobserved heterogeneity leads to overdisperson, which invalidates the assumption underlying the Poisson model but NBRM addresses this issue [40] .
To control for right censoring and exposure differences between children of different ages the Hurdle model controls for exposure time in the second stage Negative Binomial regression. A link function measuring exposure was included:
(note that the official age for starting primary school in Ethiopia is age 7) For each child in the sample the model estimated their years of schooling allowing for different exposure time by accounting for the fact that some children in the sample are currently continuing in school.
The Hurdle negative binomial model, which is by far the most popular hurdle model in practice, ensures identification based on functional form [41] . Other studies in the literature have also estimated this model on a count data with many zeros (for example, [39, 42, 43] ).
Ordered Probit Model. To examine age-grade distortion, we estimate an ordered probit regression model given the natural ordering of age-for-grade. The ordered probit model is based on a latent regression of the form
Where y Ã is an unobservable latent variable, β is a vector of parameter estimates and X of different household characteristics, and ε is an error term normally distributed with zero mean and variance one [44] . The response variable for schooling outcomes, age-for-grade, is an ordered variable taking on values 0, 1 and 2. Based on self-reported answers to the question of whether or not the child has ever been to school, age-for-grade equals 0 if a child has never attended school. For those children who have had some schooling, we follow Patrinos and Psacharopoulos (1997) [29] and define a schooling-for-age variable as follows:
Accordingly, all dispersions in age are measured from the age of 7-years old, which is the official age for starting primary school in Ethiopia. A measure of 100 indicates complete schooling attainment, and a value greater than 0 but lower than 100 indicates falling behind.
Some of the children in the sample have a value greater than 100 for the schooling-for-age variable, which is possible if the child has been to some form of pre-school. Hence, age-forgrade equals 1 if the child has a schooling value lower than 100 but greater than 0, and equals 2 if the child has a schooling value of 100 or above. This measure of schooling outcomes takes into account all the available information on school attendance and dropping out, and gives us an indication of those children who may have fallen behind in their schooling attainment.
Explanatory variables
The relationship between maternal autonomy and child schooling has been widely discussed in the literature. Studies by Williams (1990) [45] and Thomas et al. (1997) [46] examine how maternal control over financial resources improves child-related outcomes. Women's autonomy is typically defined as their ability to influence decisions about themselves or close household members through control over material resources (including food, income, land and other forms of wealth) and social resources (including knowledge, power and prestige) within the family, community and society at large [12, 47, 48] . In the rural Ethiopian context, there were some studies that looked at the position of women in the household vis-à-vis divorce settlement laws and assets brought to marriage in an intrahousehold bargaining framework [49] [50] [51] . Women's autonomy is a multidimensional concept that aims to measure not only women's ability to control resources but also their ability to choose and control different outcomes and enhance their self-esteem [52, 53] .
A key advantage of the EDHS dataset is that it contains a wide range of questions that assess maternal decision-making autonomy on a range of issues. Our analysis uses direct indicators of maternal autonomy in the following dimensions: mothers' participation in household decision making, freedom of movement, independent access to resources, and access to new liberating ideas [54] . These indicators are obtained from mothers' self-reported answers to the following questions in the EDHS: (i) Is the mother involved in decisions concerning her own health?; (ii) Does the mother have ownership rights over the house/land?; (iii) Does the mother need permission to visit family/relatives?; (iv) Does the mother believe in family planning (Birth spacing)?; (v) Does the mother know about the law prohibiting wife-beating? Malhotra et al. (2002) [55] , Smith (2003) [56] and Basu and Stephenson (2005) [57] note the appropriateness of considering different dimensions of autonomy given the multidimensional nature of the concept and the possibility that different dimensions may affect the variable of interest, such as health or education, differently. We have checked for the correlation between the five indicators of the mother's autonomy using a Wald Test for independence of variables and results indicate that all five variables are significantly independent of each other. In addition, we tried to create an index (weighting all the measures equally) over the five autonomy variables and computed an average effect of these measures. However, including this index in our models did not improve the model specifications, and the likelihood function also did not come up as significant. Consequently, we decided to use the 5 autonomy variables independently in our models.
The other explanatory variables used in this paper include a range of control variables that have been shown to affect schooling in the wider literature. These variables include the household's demographic, socio-economic and labour market characteristics. We also control for gender of the child to identify potential gender-disparities in schooling outcomes. Dancer and Rammohan (2009) [58] note that gender-disparities in educational outcomes are widely observed in developing countries, with girls' educational attainment being lower than boys'. We also control for parental characteristics such as age and educational status. Parental age indicates parents' experience and knowledge, which affects their ability to make schooling decisions [28] . Apart from the direct intergenerational effects, parental education may change the bargaining power in the household, with educated mothers directing more resources towards children's schooling [59] . Moreover, there is evidence pointing to differential effects of paternal and maternal education on children's schooling (for example, [60] ).
We also control for a number of household characteristics that have been shown to play a significant role in determining various child outcomes. These include household size, number of siblings under five years of age, and household wealth [7, 61, 62] . To control for wealth, we use a wealth index, which divides households into five different wealth quintiles (WEALTH1-WEALTH5). The lowest quintile, WEALTH1, represents the poorest 20 per cent of households and the highest quintile, WEALTH5, the wealthiest 20 per cent. We also include a dummy for gender of the head of household. There is evidence indicating that '. . .both boys and girls living in female headed households show universally better school outcomes than children living in male-headed households when households with similar resources are compared' [63] . This might reflect the tendency of women to direct a greater share of household expenditure to their children if they are able to control a larger share of household resources.
We also control for the mother's ethnicity by including dummies for language family (of the first language spoken by the mother) to account for ethno-cultural differences and the influence of informal social institutions and practices in Ethiopia. Cultural differences among ethnic groups (in a multi-ethnic society like Ethiopia) may affect the household's attitude towards child schooling and allocation of resources to children. The EDHS data do not provide information on the ethnic affiliation of households. In the absence of such information, we use language family to account for ethno-cultural differences. Language family better captures ethno-cultural differences than do regional dummies because people belonging to different ethnic groups may reside in the same region. According to the latest census, the most widely spoken language in Ethiopia is Afan Oromo with around 25 million people speaking the language, followed by Amharic at 21.6 million, Somali at 4.6 million and Tigrignya at 4.3 million [64] . In our regression, we have created dummies for Amharic, Somali, Tigrignya and the residual category 'other languages' with Afan Oromo taken as the base category.
Descriptive Statistics
The summary statistics of variables is presented in Table 1 . By and large, the summary statistics by gender of children mirrors the overall pattern. The proportion of children in the sample who had ever been enrolled is 66 per cent while the average years of schooling is 2.4 years. The average age of children is around 12-years old with boys accounting for 52 per cent of the sample. The proportion of children in the sample who are in the 8-14 age category (i.e. primary school age) is approximately 76 per cent.
The average household size in the sample is around 7 while the average number of siblings 5-years old or younger is 1. Table 1 
Turning to variables measuring maternal autonomy, the summary statistics reveal that 75 per cent of mothers in the sample can decide (or are involved in decisions) about their health care. Moreover, less than a quarter of mothers must ask for permission to visit relatives. Nevertheless, 93 per cent of mothers report being a sole/joint owner of their house/land. However, close to 50 per cent of sampled mothers know there is a law that prohibits wife beating in Ethiopia. The proportion believing in family planning is even smaller, at 46 per cent.
Furthermore, only 14 per cent of households are located in urban areas, reflecting the fact that Ethiopia is predominantly an agrarian society. The language group variables included for the purpose of capturing ethno-cultural differences indicate that 34 per cent of children in the sample have mothers who speak Afan Oromo, followed by Amharic (the official language of Ethiopia) at 30 per cent.
Ethics statement
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III. Discussion of Results

Hurdle Negative Binomial model estimation
The main results of our analysis are presented in Tables 2 and 3 . The results from the Hurdle model estimation for the total sample and by gender of children are presented in Table 2 . The first equation of the Hurdle model determines whether a child is ever enrolled and the second determines positive years of schooling conditional on a child being ever enrolled. We fit a logit model at the enrolment stage and a negative binomial model to estimate years of schooling at the second stage. We are reporting in the table the Incidence Rate Ratio (IRR), which measures the percentage increase or decrease in the dependent variable for a unit change in the independent variable (or a discrete change from 0 to 1 for a dummy variable). The IRR is commonly reported when estimating count data models [65] . The exact percentage change is determined by how far above or below the IRR is from 1. Our results confirm that the mother's economic and social autonomy in the household are significant determinants of schooling outcomes for children. As shown in Table 2 , a child's likelihood of ever being enrolled significantly increases if the mother owns a house/land alone/ jointly. The effect of this autonomy indicator, however, is significant only for girls. In terms of magnitude, having a mother who owns a house/land increases the likelihood of enrolment for girls by 118 per cent compared to those whose mothers don't own such property. This might be a result of economically empowered mothers allocating more resources towards their daughters. There is literature indicating that the relative bargaining power between parents in the family may result in different decisions regarding investment in their children. Thomas (1990 Thomas ( , 1994 [66, 67] , for example, find evidence that mothers show preference to daughters while fathers prefer sons in their allocation of resources. Luz and Agadjanina (2015) [68] also conclude that mothers bargaining power is important for education of daughters using data from rural Mozambique.
Women's participation in decision making on their own health care is considered an important autonomy variable to analyse women's empowerment at the household level [69] . Autonomy that supports health care decision-making is associated with better health outcomes for women [70] . Our results show that autonomy in health care decisions is a statistically significant determinant at the second stage, but only for boys. Having a mother with such autonomy increases the expected years of schooling for boys by 43 per cent.
The other significant mother's autonomy indicator is whether the mother needs permission to visit relatives. Having a mother that requires permission reduces the likelihood of enrolment by around 52 per cent for both boys and girls. This variable is also significant for how long girls stay in school but with unexpected sign. We cross tabulated this variable with other regressors in our model and found out that this result was based on small observations, which may have affected the estimate. This variable represents the mother's freedom of movement, her social status and the respect she carries in the household. If she does need permission to visit relatives, then she has less bargaining power in the household to influence the resources allocated for the schooling of her children. Additionally, maternal freedom to leave the house and visit relatives (or friends for that matter) may create the opportunity to exchange ideas and information to improve her children's well-being, including their schooling outcomes. Therefore, this result may also be an indication that a mother who requires permission to leave the house may not have as much opportunity to interact with family (and friends) as a mother who does not require such permission [71] . Turning to other explanatory variables included in the model, household size significantly decreases the average years of schooling. An increase in household size by 1 results in the average years of schooling decreasing by approximately 8 per cent. This variable is also significant at the enrolment stage for boys, decreasing the likelihood of enrolment by 14 per cent. This may reflect the possibility that households with more members may face different constraints (including resource and time), which may adversely affect schooling outcomes for children. It is also apparent from the results that having more siblings aged five or under is only significant for the enrolment of girls. An additional sibling under 5 years of age reduces girls likelihood of enrolment by 28 per cent. This result might be capturing the increased opportunity cost of schooling in cases where older children (especially girls) are expected to assist in looking after their younger siblings. Similarly, Cockburn and Dostie (2007) [72] found that the number of infants in the household reduced the likelihood that a child would attend school in rural Ethiopia.
Overall, paternal education is a more significant determinant than maternal education: children whose fathers had attained some level of education were more likely to enrol compared to those whose fathers had no education. Maternal education at the primary level is also significant but only for girls. Daughters whose mothers had completed primary school are 58 per cent more likely to enrol than those whose mothers had no education. However, parental education is not a significant determinant of how long children will remain in school. Parental age is also shown to be a significant determinant. Father's age is significant only for boys with a one year increase in father's age reducing the likelihood that boys would enrol by 3 per cent. Mother's age is significant for both sexes and increase in mother's age reduces the probability of enrolment as well as expected years of schooling.
Consistent with the literature, our findings indicate that an increase in household wealth significantly increases the probability of a child being enrolled in school [61, [73] [74] [75] [76] . The probability of enrolment for children coming from the highest wealth quintile is about 512 per cent higher than that of children from the bottom quintile. But the effect of wealth on expected years of schooling is only significant for girls from highest two quintiles. For example, the average years of schooling for girls coming from a household that belongs to the 5 th quintile is 75
per cent more than girls coming from the bottom quintile.
The urban-rural dummy shows a highly significant and positive association between urban residence and school enrolment for both sexes. However, it is significant for increasing average years of schooling only for boys. Children in urban areas have better schooling outcomes because rural children are more likely to engage in jobs that conflict with human capital accumulation compared to their urban counterparts [77] . Cockburn and Dostie (2007) [72] note that children in rural Ethiopia are involved in household farm or domestic work activities such as fetching wood and water and herding and that child labour is cited as the main reason for school non-attendance.
Finally, the language group dummies indicate that children from households whose mothers speak Tigrigna as a first language are more likely to enrol, as well as stay in school longer, compared to the base category of Afan Oromo speakers. This result may be capturing differences in access to schools. Demand side factors may also be responsible, as Afan Oromo speakers are settled on fertile agricultural land that produces a surplus in Ethiopia. As a result, children may be required to assist in farming activities whereas there would be no such demand on children's time in areas where agricultural opportunities are lower. The results further show that girls whose mothers first language is Amharic are more likely to enrol than those whose mothers first language is Afan Oromo, but this result is not significant for boys. Somali speakers are less likely to be enrolled compared to the Oromo. This may reflect that the predominantly nomadic lifestyle of the Somali speakers adversely affects the schooling outcomes of their children.
Ordered Probit Model
We have estimated an ordered probit regression model to capture age appropriate grade achievement with age-for-grade as a dependent variable. As noted earlier, the dependent variable, age-for-grade, consists of three ordered choices: 0 for a child who has never attended school; 1 for a child who is lagging behind the correct grade for age; and 2 for a child who is in the correct grade for age. Mani et al. (2013) have used similar measures of relative grade attainment to analyse longer-term schooling progression for rural Ethiopia. Marginal effects from our estimation are presented in Table 3 below. We will focus our discussion on the marginal effects from the overall sample where there isn't significant difference between boys and girls.
The results of this model further confirm that maternal autonomy indicators are significant determinants of relative grade attainment. The probability that a child has never attended school is around 2.2 per cent lower if the mother is involved in her own health care decisions. Having a mother with this form of independence in the household increases the likelihood that a child has attended school, with the probability of being in the correct grade for age rising by 1.6 per cent. We can also see that children whose mothers need permission to visit relatives are more likely to have never attended school. The probability that these children would attend the correct grade for their age is lower by 2.5 per cent. Similarly, mother's view on family planning is also a significant predictor, which increases the likelihood that a child has been to school (whether attending the correct grade for their age or otherwise). Interestingly, mother's knowledge of the existence of a law that prohibits wife beating is a significant determinant of age-grade-distortion for girls, but insignificant for boys. The probability that girls would lag behind the correct grade for their age falls by 3.5 per cent if their mothers know about this law. Presumably, mother's knowledge of this law may reduce the incidence of domestic violence which may create a conducive environment to enhance daughters performance at school.
Furthermore, the ordered probit estimates reveal that parental educational attainment has a significant impact on children's schooling progression. We can see that mothers primary school completion is only significant for girl's performance. For instance, girls whose mothers' had completed primary education have around 3 per cent higher chance of being in the correct grade for age. Father's education and mother's completion of secondary school is important for both boys and girls. By and large, other variables in the regression follow the overall pattern of the Hurdle model estimation.
IV. Conclusion
This paper examines the effect of maternal autonomy on child schooling outcomes in Ethiopia. There is evidence from the wider literature that a mother's socioeconomic status is positively associated with the well-being of her children. However, the role of maternal autonomy in child schooling has not been studied in the Ethiopian context. We use both direct and indirect indicators of mothers' economic and social autonomy from the latest round of the Ethiopian Demographic and Health survey (2010-2011) to investigate the effects of maternal autonomy on child schooling (after controlling for several other variables that affect schooling outcomes). The empirical strategy uses a Hurdle Negative Binomial regression model to estimate years of schooling and an ordered probit model to examine age grade distortion in schooling progression.
The results show that maternal economic and social autonomy are significant determinants of child schooling outcomes in Ethiopia. Having an economically empowered mother who owns a house/land alone/jointly increases the likelihood of enrolment for daughters. A mother's authority to decide on matters concerning her own health care is found to be significant for expected years of schooling for boys. Moreover, the probability of enrolment decreases if the mother requires permission to visit relatives. These outcomes, by and large, are mirrored in the ordered probit regression results confirming the significance of mother's empowerment for children's schooling progression. In addition, mothers belief in family planning comes out significant in the ordered probit estimation. We also find that mother's knowledge of a law prohibiting wife beating is a significant determinant increasing the likelihood that girls would attend the correct grade for their age.
